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Introduction

casual reader of news about higher education could easily be confused

about the status of America's colleges and universities. On the one hand,

the picture is overwhelmingly positive. Millions of Americans are attending

college, and students from around the world are flocking to the United States to

study in our institutions.l American universities are world leaders in science,

medicine, technology, and a host of other research areas. While students may be

drinking too much, the urrest that tore campuses apart in the 60s and 70s has

long since subsided.

At the same time, there are disturbing signs. The public is worried about the

rising price tag of higher education, and many fear that college will soon be out

of reach for many families.2Administrators say they are trapped between esca-

lating costs and limited revenue sources. Conservative critics say that tenured

radicals have trivialized real knowledge and teaching in favor of endless squab-

bles about race, class, and gendel, while technology-based critics think that our

traditional colleges are dinosaurs that will be replaced by comrnercial vendors of

distance-learning.

What are the concerns of those who are most involved with decision-

making about higher education, and what do they see for the future? To answer

these questions, we conducted a mail survey of leaders across the country. We

received responses from 601 individuals, including professors, higher education

deans and administrators, goverrunent officials, and business leaders. The

survey was conducted in the fall of 1998; the methodology section describes the

sample and procedures in detail. We intend to follow up this study with a survey

of the general public in the coming year.

Our questions were formulated on the basis of a series of confidential tele-

phone interviews with a panel of leaders representing a variety of different

perspectives on higher education, and group meetings held at two conferences,

one for faculty and administrators and another for legislators and their staffs. We

also called a number of the individuals who had completed our mail survey for

further amplification of their responses. Quotes from these confidential inter-

views are included in our report to help flesh out the numerical findings. Staff

members of the National Center for Public Policy and Higher Education were

also consulted for their expertise and advice.

What emerges is a complex picture with broad agreement about some ques-

tions, and deep disagreement about others. Most strfüng are the areas of agree-

ment, with leaders from all four groups taking a similar perspective both on the
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Taking Responsibility

strengths of our higher education system and some of the problems it faces.

Specifically, we found widespread consensus on the value of higher education
both to society and to individuals, the overall quaLity of higher education in this
country, and the importance of insuring that qualified students will not be priced
out of a higher education.

The Most Serious Problem of All

We also found agreement on what these leaders take to be the most serious prob-
lem facing higher education. For these leaders, the real obstacle in producing an

educated society is not the price tag, but the fact that many students are not suffi-
ciently prepared to take advantage of a college education. From the perspective

of our respondents, the most critical factor in higher education is the responsibil-

ity taken by students themselves. No amount of financial investment in higher
education can, in the eyes of these leaders, replace the importance of having
students who are motivated to advance their own learning.

Beyond these areas of consensus, we also found serious areas of difference
and disagreemenf especiaily between educators and members of the business

community. The major dispute concerns how well colleges and universities are

administered, whether they are teaching the right things, and what steps should
be taken to meet the rising cost of producing higher education in this country.
These disagreements send a clear message about the need for dialogue and clari-
fication between leaders inside and outside the halls of academia. Higher educa-

tion leaders are convinced that they will need increasing financial support from
the society at large. But they may have trouble getting that support if they cannot
convince other leaders----especially from the business community-that higher
education is doing its own work effectively. We also found other areas of
disagreemenf concerning issues such as teaching load, research, tenure, and
racialbalance.

The findings are presented in two separate sections: Areas of Consensus

and Areas of Disagreement.



Leaders' Expectøtions of Higher Education

Summary of Findings

FItrtoINc ONr: Leaders responding to the survey believe a strong higher educa-

tion system is vitally important to the well-being of American society.

FrNorruc TWo: Mostleaders thinkAmerica has thebesthigher education

system in the wor1d.

FIruorNc Tru<rn: An overwhelming majority of leaders believe it is essential to

insure that higher education is accessible to every qualified and motivated student.

FINUNc Foun: But leaders are convinced that today the vast majority of quali-

fied and motivated students can get a college education if they want one.

FrNorruc Frv¡: Most leaders believe that lack of student motivation and respon-

sibility is a more important obstacle to getting a higher education than is lack of
money.

FIruorNc Stx: The most serious problem facing higher education, according to

leaders responding to our survey, is that too many students are not sufficientþ
prepared academicallyto receive a higher education.

FrxorNc Snv¡rrl: Business leaders and academics disagree about how well
colleges and systems of higher education are operated.

FrNorNc EIcrrn Although leaders across sectors agree that students need to

learn thinking and communication skills, business leaders disagree with educa-

tors about the performance of higher education in teaching students what they

need to knoW and also about the importance of other goals such as training

students in the humanities.

FrNoINc NrNn: Business executives want higher education to cut costs and

students to pay more before coming to government for more funding. Other

leaders see goverrunent as the first line of support.

FIrunwc TnN: Business executives want professors to teach more, focus more on

research that is relevant to society, and rely more on technology.

FrNoruc Etnvgu: The institution of tenure makes more sense to those who have

it than to anyone else.

FINolNc TwEwr: \Alhen it comes to racialbalance in the natiorf s colleges, busi-

ness leaders are more apt to say things should evolve naturally; the other three

leadership groups prefer a more proactive approach. Very few in any group

favor quotas.

V





Part I: Areas of Consensus

I 
^ 

/" found six main areas of consensus among the groups of leaders we

Y Y surveyed (professors, higher education deans and administrators,

government officials, and business leaders). Since the similarities of the leaders'

views on these areas of consensus are more interesting than the differences are,

we reportmost of the findings inthis sectionas the combined results for allfour
groups. Supporting tables presented, at the end of the report give the breakouts

by each group for selected questions.
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FrNorNc ONr

Leaders responding to the survey believe a strong higher education system is
vitally important to the well-being of American society.

The people we surveyed-faculty, higher education administrators, and leaders

of business and government-invariably stressed the importance of higher

education to American society. In effect, our respondents see the nation's colleges

and universities as the site where the nation does its thinking, as well as the place

where students are taught to think. As one professor said:

Our society hns greøt expectations of higher education. We don't reøIly

look to other institutions as ø resource for the future. Higher education's

job is not just to trøin students,but to contribute to ønd ønsrner the

questions we føce øbout society, quøIity of life, øndhealth.

One of the most important contributions that higher education makes to the
nation as a whole is to foster economic growth. Our respondents are nearly unan-
imous in their view that " a strong higher education system is key to the contin-

ued economic growth and progress of the U.S.," with 97Vo of allrespondents

saying that this sentiment is either very or somewhat close to their own position.
Equally high percentages (92Vo) endorse the view that the nation's colleges are a

crucial source of technological and scientific innovation.
Another measure of the importance of higher education to these leaders is

their sense that the nation needs a large number of educated workers. Amajority
(64%) feel the nation can never have too many college graduates, And more than
seven in ten (73Vo) believe their own state curently needs more college-educated

workers so that it can attract more high-techbusinesses.

Higher education is not only important for the society, but also for individu-
als. One sign of this is the educational achievement of our respondents them-

selves. Eighty percent of the business leaders have a B.A. or highet and educa-

tional accomplishment is even higher among the other groups. Not surprisingly,

they see an emphasis on a college degree coming from parents. Nearly three in
four leaders (73%) say that most parents believe that it is critical for their children
to graduate from college. In effect, a college degree now means what a high
school degree used to mean. As one professor said:

The purpose of higher education has rmlly changed. We øre no longer

educating an elite populøtion,but insteadbuilding a usøblebody of skills

for the society øs øwhole.



Leaders' Expectations of Higher Educøtion

These leaders believe that higher education is not only important now, but
is also becoming more so. More than eight in ten(9'l.Ta) say that getting a college

education is more important than it was ten years ago.

L!.
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FrruorNc Two

Most leaders think America has the best higher education system in the
world.

The leaders responding to this survey are convinced that, compared to other
higher education systems, America's colleges and universities are in a league of
their own. Nearly three in four (73%) either fully or partially endorse the view
that America's system of higher education is the best in the world. Although
business leaders have their own criticisms of higher education, they also support
this position by a margin of more than two to one (65% to 31V").

The fact that so many foreign students come to this country to study is
frequently mentioned as evidence that our colleges and universities produce a
world-class product to be proud of. As one business executive said:

I think our higher educøtion system is probøbly one of Americø's greatest

strengths . Looking at inflows ønd outflows, the attendance of foreigners
in higher education is outstanding. Indeed, we do better in this ørea thøn

we do in øgriculture, computers,tourism, or ønything. Clearly the

world piclcs the United Støtes. On ø globøl basis, this is our strongest

product.

What comes through loud and clea¡, in other words, is that despite the criti-
cisms leaders may have of higher education, they view it as a high quality institu-
tion that makes a real contribution to American society. As one professor said,

speaking of the many criticisms and proposals for change, "Let's remember not
to kill the goose that laid the golden egg."

. More than three in four (79%)feel thatthe colleges in their state are

doing a good (62%) or even an excellent (16%) job.

. Sixty-five percent believe that higher education gives college graduates a

good return for their money.



Leaders' Expectations of Higher Educøtion

FrNprNc Trrnnp

An overwhelming majority of leaders believe it is essential to insure that
higher education is accessible to every qualified and motivated student.

The growing importance of higher education has focused greater attention on
the question of who can and cannot attend America's institutions of higher
education. In effect, the leaders we surveyed do not want to see qualified and
motivated students shut out of the opportunity of obtaining a higher education.

As one professor said, "If we screen people out of a college education, we are

committing them not just to a second-class existence, but to a third-class
existence."

In most areas of the country, there is a wide variety of higher education
institutions of different fi>es, many of which are essentially open to any quali-
fied high school graduate. So the question of access becomes a question about
whether a college education is financially possible for the majority of qualified
students. Our respondents overwhelminglybelieve that money alone should not
exclude any qualitied person from getting an education beyond secondary

schooling. Large majorities of our respondents said that the following views are

either very or somewhat close to their or,vn:

. Society should not allow the price of a college education to prevent qual-
ified and motivated students from attending college (92%).

o Because a college education is the ticket to a middle-class life, it is crucial
that it be affordable to everyone (75%).

Several of the leaders interviewed said that insuring access to higher educa-

tion is essential to preserving the social stability of American society. As one

college administrator said:

Unless the working middle cløss høs access to educøtion, they øre going

to be aery pessimistic øbout the chnnce of møking it in society. But whnt

holds societies together is optimism, the feeling thøt our children can

make it. Once we lose thnt . it is ølI oaer.
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FrNorNc Foun

But leaders are convinced that today the vast majority of qualified and

motivated students can get a college education if they want one.

Table 1

Access to College: The View of leaders

Note:Thewording0fquestionsintablesmaybeeditedslightlyforspace Percentagesmaynotequal
1 00% due to rounding or t0 the omission of some answer categories.

Table 2

Access lo College: The View of the Public

Source: J0hn lmmerwahr, The Price of Admiss¡on: The Growing lmp1rtance of
Higher Education (San Jose: The National Center for Public Policy and Higher
Education, and Public Agenda, 1 998).

Our respondents are convinced that

obtaining a higher education is not

currently out of reachfor most

students who are qualified academi-

cally. As Table 1 shows, three quarters

of our leadership sample feel that, in
their state, the vast majority of quali-
fied students can find a way to pay for
a college education. Fewer than one in
five leaders overall think that there

are many qualified students who

cannot afford a higher education. One

of our respondents, a faculty member whom we called for additional commen-

tary, said itthis way:

Pretty much anyone rnho wønts to go cøn go, and I thinkthøt is the case

øcross the country.They cønworktheir way through and get it,

Regarding the question of access to higher education, we found, in fact, that
leaders are much more optimistic than the public as a whole. InThe Price of

Admission:The Growinglmportance of Higher Educøtion,ow rnost recent study of
pubiic attitudes toward higher education, we presented a somewhat similar
question to the general public and found a much different reaction.3 Specifically,

the public is divided (49% to 45To) onwhether or
not most of those who are qualified for a higher

education have the opportunity to receive one
(seeTable2).

Although leaders are convinced that access

is not currently a problem, they are also

concerned about the rising price of a college

educatiorL and the impact that this price may

haveinthefuture:

. Nearly three in fo:uu. (74%) feel that, compared

to ten years ago,paylng for a college education

has become more difficult.

Which better describes your state?

Total Profs. Admin /Deans Gov't. Business

The vast majority of qualified

people who want to go to 75% 71Yo 74% 67% 87o/o

college find a way to pay for it

OR

Many qualified people who want
to go to college cannot find a 19% 16% 22o/o 28% 11o/o

way to pay for it.

Do you believe that currently in your state

General Public

The vast majority of people who are qualified to go

to college have the opportunity to do so? 49%

OR

There are many people who are qualified to go but
don'l have the oppoftunity to do so? 45fo



r Seven in ten (71,7o) feel that paying for a college education will be even

more difficult ten years frorn now.

. Eight-three percent think that the debt studmts must take on to pay for
college is either a veryserious or sornewhat se¡ious ptoblem.

l.L
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FrruorNc Frv¡

Most leaders believe that lack of student motivation and responsibility is a
more important obstacle to getting a higher education than is lack of money.

For these leaders, access to a college education alone is meaningless if students

are not sufficiently motivated to take advantage of it. What really matters, in
other words, is the degree to which students are willing to take responsibility for
their own education.

We asked respondents to choose among three possible factors-lack of
motivation and direction,lack of money, or lack of skills-as the main reason

why some students drop out of college. The overwhelming choice is "a lack of
motivation and directio n" (69 %). Very few see "a lack of mon ey'' as the main
reason (13%), and even fewer (7Vo) explain the dropout rate in terms of "a lack of
skills."

The respondents are also convinced, by an overwhelming margin of 887o to
9Vo,thatthebenefits of a college education depend on the effort the student

makes, rather than on the quality of the college attended. The sense is that a moti-
vated student can do well even ir an underfunded and overcrowded college,

while an unmotivated student will gain little even from the best institution of
higher education.

The emphasis on student responsibility also informs the way leaders think
about how students should finance their education. More than seven in ten(73To)

stress that students only appreciate the value of thei¡ college education when
they have some personal responsibility for paying for its costs. In the eyes of
these leaders, a European approach to higher education, where higher education
is essentially free, would undercut the importance of the student's own motiva-
tion and contribution. As a college administrator said:

CoIIege shouldbe affordable,but certainly not just giaen øway.Ibelieae

people haue to make an inaestment in whnt is deør to them ønd whnt will
profit them. They don' t hnae to be loaded with debt to do it , but some-

thing we work for and pay for høs more menning.

The leaders we surveyed are concerned thattoo manystudents already
regard a college education as somekind of entitlement. Nearly six outof tenlead-
ers (59%) at least partially endorse the view that "too many students feel they are

entitled to a college education regardless of their academic qualifications." This

atfitude on the part of students is somewhat more troubling to those who have to

deal with students: 66% of the college professors in our sample say this is very or



Leøders' Expectations of Higher Education

somewhat close to their view. As one professor we interviewed said:

I see students who refuse to tøke responsibility for their own success.

They don't come to class, don't do well on their work,but then they

bløme the institution.I insist that indiaiduals haae to tøke responsibilita

for their ownlearning.

The respondents favor options for paying for college that support the
values of responsibiJity and motivation. We presented four options for coliege
financing to our respondents: work-study, tax breaks, subsidized loans, and
direct financial aid. Not surprisingly, given their feelings about motivation and
responsibility, our respondents are most supporlive of work-study as a way to
help students pay for higher education, with 8 4% saytngthat the government
should rely more on work-study as a means of making college affordable. The
advantage to work-study seems to be that it most helps those students who are
willing to put in extra effort themselves. There is also strong support for tax
breaks, wlth7\% saying that government should rely more on this method.
supportfor tax breaks maybe drivenby the perception that they are a way of
supporting families who are wiJling to work to provide funding for college. The
other two methods-loans and direct aid-are less popula4, wht]ns}% saying
these shou-ld be used more.

The theme of responsibility may also be important when leaders are asked
about community service: 63vo support the idea of students being required by
colleges to do community service in order to learn civic responsibility.

This insistence on the responsibility of individual students means that these
leaders view higher education in rather different terms than what is often said
about K-12 education. In this country, K-12 schooting is provided free of charge,

and, indeed, young people are legally obliged to attend school. The idea of
charging people for education in a public school violates our whole philosophy
of education. But when it comes to college, the focus shifts completely. our
hypothesis is that, whenit comes to higher educatior¡ the emphasis switches to
the responsibility of the individual student. Thus the fact that students have to
pay at least some of the costs of their own education is a good thing because it
helps screen out those who are less motivated. When a high school student has

problems or drops out of school, there may be a greater tendency to blame the
high school. But when a college student drops out, the blame, as we have seery

falls on the individual student's lack of motivation.

19.



Table 3

Top-Ranked Problems Facing Colleges

Taking Responsibility

FrNorNc SIx

The most serious problem facing higher education, according to leaders

responding to our survey, is that too many students are not sufficiently
prepared academically to receive a higher education.

We presented our respondents with a
list of 16 possible problems facing

higher education. The responses give a

good picture of the issues that most

concern leaders. The item that topped

the list was that "too many new

students need remedial education."

Eighty-eight percent of our respon-

dents regard this as a problem, with a
fulI 53% saying that it is a very serious

problem. Indeed, poor preparation ranks higher than the next highest items of
concern, which are student debt and the low percentage of minority graduates
(see Täble 3).

In theory, our respondents feel that our society needs more college-trained

workers and citizens. But they do not want to do this by lowering the standards

for admission and graduation. Instead, they would like to raise the admission

standards (which would presumably lower the number of people who attend

colleges), and also see unqualitied students get technical training rather than

crowd into colleges and universities.

. Nearly nine in ten (89%) want to make trade and technical school a more

appealing option for high school graduates who are not qualified for college.

. Three in four (76%) feelthat raising admission standards would be either

very effective or somewhat effective in improving higher education.

. Sixty percent feel that it is a somewhat or very serious problem that too

many colleges have academic standards that are too low.

Our respondents are especially opposed to sending unprepared students to

four-year institutions. Only 19V" think that applicants who lack the necessary

skills to succeed in school should be admitted to a four-year school and given

remediation. The large majority (76%) want these students either not to be admit-

ted at all (22%) or only to be admitted to a two-year college (54%) . As one of our
leaders from a business background said:

How serious a oroblem is this?

Total % saying Total % saying
verv ser¡ous somewhat ser¡ous

Too many new studenls need remedial education. 53% 35%

The debt students must take on to pay

for college is too high. 35% 48%

Too few African-Americans and Hisoanics
graduate from college. 32% 41fo
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IMen a student comes into a college situation, that person shouldbe

able to read ø textbook ønd write reports. How cnn you do that if the

basic skills øre not there?

There is some controversy about whether the current dropout rate is too
high. Afew of the leaders we talked to were outraged by the percentages of
dropouts. One leader from outside the education community put it this way:

Colleges and uniuersities think they øre doing so weII, but their reten-

tionrøtes øre awful.They don'tknowhow to attract dioersekids orhnng

on to them. I don't rnant to be øround when someone øctually figures out

the costs of those dropouts.There is øhuge cost to all of those dropouts.

Other leaders are comfortable with the idea that many students who start college

do not get a degree. As a government official said:

There is a difference between eaeryone finishing high school and

neryone finishing college or unioersity. At some point ølong theline

people find thøt they haae ø sufficient ømount of educøtion to hnndle

whnt they need. There øre some who come with no pørticulør intention

of graduating.

Our survey respondents reflect this same ambiguity. Business and faculty
are less concerned about dropout rates, with fewer than a third saying that
dropout rates are too high. By contrast,

majorities of administrators and

goverrunent officials thjnk current

dropout rates are too hgh (see Table 4).

Consistent with this view, majori-
ties of faculty and business people say

that there are many people who are

currentþ in college who shouldn't be

there. Half of facuity member s (50Vo)

and 60% of business leaders agree that "many young people are wasting time
and money in college because they don't know what else to do." Fewer adminis-
trators (46V") and government officials (M%) share this view.

There is wide agreement that much of the probiem of under-preparation is

due to the K-12 public schools: two in three (667") say that most of the problems
colleges have with student quality stem from failures in the K-12 system. Ooly
1,8% feelthat colleges complain about the public schools to avoid taking respon-

sibiJity for their own low academic and admission standards.

There is also agreement that part of the cure is to work more closely with

Table 4

Dropout Rales

College dropout rates are currently:

Prots. Admin./Deans Gov't. Business

Too high 41% 26% 54% 55fo 31%

About where they should be 32% 39% 30% 27o/o 33%

Too low. SYo 9o/o 4% 1% 6o/o

Not sure. 22fo 26fo 12% 17% 31fo
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K-12 schoois. Leaders almost unanimously (977") believe that directly collaborat-

ing with K-12 schools to help prepare students for college is a very or somewhat

effective way to address the problem.

Is the preparation and motivation of students improving, staying the same,

or getting worse? Our respondents do not agree on the answer to this question.

Table 5

How Today's College Students Compare lo Those Ten Years Ago

Comparcd to ten years ago, college students today are:

Total Profs Adnin/Deans Gov't. Business

Less prepared and motivated 52Yo 68fo 54% 43% 43Yo

Aboutthesameastenyearsago.29% 20% 29% 36% 31fo

More prepared and mot¡vated. 15% 10% 12% 18% 19%

Those who work most closely with
students-professors and administra-

tors-are convinced that the situation is

getting worse. Sixty-eight percent of
professors and 54% of administrators

feel that compared to ten years ago,

today's college students are less

prepared and motivated. Government

and business people are more optimistic and more likely to think that the situa-

tion is either the same or better than in the past (see Table 5).

\Alhile college professors put much of the blame on K-12 schools, they also

seem to be wiJling to acknowledge that they themselves are part of the problem.

College professors are much more likely than the other groups to identify grade

inflation in college as a problem. Seventy-three percent of professors see this as a

very or somewhat serious problem (compared to587o of government officials,

56% of admlnistrators, and55% of business leaders). Professors are also some-

what more likely to acknowledge that colleges have let their own standards slip.

More than two in three professors (68%) think it is problematic that too many

colleges have academic standards that are too low (compared to 67% of business

people, 56% of administrators, and 55% of government leaders who feel this

way). One professor described the situation in his ornm university this way:

We hnae nn euøluation mechnnism which determines 60% of our snløry ;

many professors feel they hnue to be entertainers, ønd giae the students

good grødes so they will get good euøIuations ønd apay raise.



Part tI: Areas of Disagreement

,\ lthough there are high levels of agreement regarding the overall picture of
fl'higher education, this consensus falls apart when we come to some of the
details. The tensions are typically greatest between college faculty and business
peoplewithcollege administrators and governmentofficials oftenfalling some-
where between these two groups.



Table 6

Do Golleges Need to Become More Etficient?

Taking Responsibility

FrNprNc SnvnN

Business leaders and academics disagree about how well colleges and

systems of higher education are operated.

Themostextreme disagreements thatwe saw concerned the operation of

colleges, universities, and systems of highereducation. Thosewho are outsidethe
academy, especially thosewho comefrom abusiness perspective, oftenfeelthat
higher education should be held accountable to the same standards of cost and

efficiencythat are appliedto otherinstitutions. Whentheylook athighereduca-
tion from that perspective, they are often dismayed by what they see. As one busi-

ness ieader said:

Whnt is thebiggest weakness of higher educøtion in Americn todøy? In
my judgement it is thnt we are not proaiding educøtion in ø cost-et'fec-

tiuewny, Wehnaebuilt up this excellent system,but theunit costshnue

gone up while the unit costs of almost nerything elsehnae gone down.

College professors reject the notion that higher education should conform

to these standards. Administrators and goverrunent officials fall somewhere

between the business leaders and professors. Many of those we talked to who are

closest to the academy argue that the mission of higher education requires that it
not be judged by the same standards of efficiency and cost effectiveness that

might be applied to other endeavors. As one academic insider said:

Asignificønt increase in the fficiency of higher education is just not

possible. For exnmple,it takes the sømenumber of hours to pert'orm a

Mozart symphony todøy as it did when Mozørt wrote thnt symphony. In

the søme wøy, it takes the søme ømount of hours to handle teøcher-

student contact øs it alwaus hns.

We asked our respondents if they

think that adopting business practices to

increase productivity and lower costs

would improve higher education. An
overwhelming percentage of those from
business (927o) say that this would be

either very or somewhat effective. Far

fewer professors (52%) agree.

The disagreement becomes even starker when we pose the idea that higher

education must now go through the same kind of retrenchment and re-engineer-

ing that business has undergone in recent years. Eighty-three percent of business

% say¡ng very or somewhat close to own view:

Total Profs. Admin /Deans Gov't. Business

Business and government have

had to become leaner and more 65% 40% 66% 70% 83%
efficient-higher education

must now do the same.
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Table 7

How Much Gan Higher Education Learn From Business?
people say that "business and
government have had to become

leaner and more efficient-higher
education must now do the same."

But only40% of collegeprofessors

agree; in fact, 56% rejecttlis view.
Administrators and government

officials fall between the two (see

Table 6).

Indeed, faculty members and

business people disagree abouthow
much higher education can learn
from business. As Tâble 7 shows, 64% ofbustness leaders think that higher educa-
tion has a lot to learn from the private sector. But77% of professors take an oppo-
site stand: thatbusiness methods have limited application to higher education.

Many of those we spoke to from within the academy are scornful of the idea
that higher education should model itself after business. As one university
administrator put it:

For eaery professor who is sitting on his laurels, there is more than one

Dilbert.I thinkthere is aery little øwøreness of how much corporate

culture is irrationøl and plays to some of the bøser instincts.

Another educator said:

I am not impressed with the consequences of the re-engineering in busi-

ness. The net result høs been ø social impnct that hns been incrediblq

destructiae.

Many of the critics of higher education are equally outraged by what they
see as a refusal of higher education to take responsibility for its outcomes. As a
member of our leadership panel from outside the education community said:

Plense, eueryone else is øccepting some responsibility for rnhnt they øre

doing. Whnt øbout higher educntion?

Business leaders also argue that the colleges have passed on to students the cost of
their own inefficiencies. Seventy-two percent of business people either fuIly or
partially endorse the idea that "the easy avaitability of student loans allows
colleges tokeep raising tuitioninstead of improving efficiencyand cutting costs."
Faculty, by contrast, reject this view, with only 25% saying this is very or some-
what close to what they think. Here again, administrators and government offi-
cials fall in the middle, wIth3TVo of administrators and 51% of sovernment offi-
cials holdingthis view.

Which comes closer to vour own view?

Profs. Adm¡n./Deans Gov't. Business

Higher education has a lot to learn
from the private sector-adopting 40% 17%
more business practices will make

colleges more efficient and productive.

OR

There's a limit to how much higher
education can learn from the
private sector-the f undamental 54o/o

mission of colleges is quality

education, not effjciency or
prod uctivity.

64%

54%



Table B

Are Golleges Teaching the Right Things?

Tøking Responsibility

FrNorNc Ercrrr

Although leaders across sectors agree that students need to learn thinking and

communication skills, business leaders disagree with educators about the

performance of higher education in teaching students what they need to

knoW and also about the importance of other goals such as training students

in the humanities.

At the most general level, there is agreement among our respondents about what
college students need to learn. Nearly everyone agrees that the most important

skills for students to acquire are to be able to think creatively and independentþ
and to communicate effectively in speaking and writing.

. Eighg-nine percent of the overall sample say that ensuring that students

graduate with top-notch writing, speaking, and communication skills is

absolutely essential.

. Eighty-five percent of leaders overall endorse the goal of teaching

students to be creative, independent thinkers.

But after these top level goals are agreed upory the consensus starts to fall
apaft,with the most extreme differences generaliy occurringbetween professors

and business leaders. One area of
disagreement has to do with the

performance of colleges and universi-
ties in their educational mission. By

margins of approximately three to

one, professors and administrators

say that colleges are teaching

students what theyneed to know. As

Table B shows, this conviction drops

off as we move from those who work
in higher education to those who hire the graduates, with business executives

being less likely to agree.

Another area of disagreement is the importance of other goals such as

Sving sfudents an exposure to the humanities. The educators we interviewed
take pride in their emphasis on the liberal arts, which they regard as essential to

teaching students to take a role in the adult world. Responding to the stxvey,S5Vo

of faculty members say it is absolutely essential to give students a sohd ground-
ing in history,literature, philosophy, and the arts, and50% say it is absolutely

ln general, would you say today's colleges:

Profs. Admin./Deans Gov't. Business

Teach students the things ihat
are importantto know? 59% 59% 70% 60% 46%

OR

Fail to teach what is important? 25% 22% 22% 21% 35fo
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essential to give students a grounding in the sciences. Many of the professors we
spoke to stressed the importance of the liberal arts. As one educator said:

There shouldbe an institution that retøins the aølues of the arts, other-

wise we will høae ønother Dark Ages. If you øre suddenly going to turn
in ønother direction ønd forget the trøditional educøtional aalues, you

will neuer get them bnck øgøin.

Professors worrlr most that there is a decreased emphasis on the liberal arts,

with two in three (66Vo) saying that this is a very or somewhat serious problem.
As one professor said:

We don't hnae higher educøtion, we hnue higher training. Thnt is what

industry wønts, f or us to put øll the emphøsis on training.

Business executives, for their part, are less likely than facuþ to give an

absolute priority to gvi.g students a grounding in history, literature, philoso-

phy, and the arts (34Vo say these subjects are absolutely essential) or the sciences

(42Vo say absolutely essential). Fewer than two in five business leaders (38V")

identify a decreased emphasis on the liberal arts as a very or somewhat serious

problem.



Table I
How to Deal With Rising Gosts of Attending Gollege

% strongly or somewhat favoring the following proposals if the costs of attending college

across the nation continue to rise:

Taking Responsibility

FrNorNc NrNn

Business executives want higher education to cut costs and sfudents to pay

more before coming to government formore funding. Other leaders see

government as the first line of support.

Nearly everyone we interviewed believes that colleges and universities are

facing some tough financial times. One government official described the prob-

lem for state universities this way:

When you look at støte funds you see thnt all of the money is gobbled up

by specinlized needs, ønd anything that is left goes to prisons. Thnt

Ieøaes higher educøtion øs the budget bøIancer.

There is widespread agreement on the easy solutions, such as better

fundraising by colleges or better financial planning by students and their fami-

Iies:

. Ninety-two percent of the overall sample strongly or somewhat favor

meeting cost increases by having colleges raise more money from
alumni, businesses, and foundations.

. Seventy-eight percent of leaders overall say that too many families fail to

plan ahead and save adequately for the costs of college.

There is also agreement that state and

federal government should pay more

money for higher education if costs

continue to rise;92% either strongly

or somewhat support the idea that

goverrunent should help defray

future cost increases.

Where leaders disagree is on

how the responsibility shouldbe

shared among goverrunent, colleges

themselves, and students and their

families. As Table 9 indicates, college

professors and administrators aLmost unanimously favor increased state and

federal goverrunent support for higher education, as well as colleges raising

more money from alumni, businesses, and foundations. A much weaker majority

of professors (567o) favor higher education reducing its operating costs. Business

executives take the opposite view, and are much more Likely to think that higher

Profs. Admin./Deans Gov't. Business

Colleges raising more money from
alumni, businesses and foundations. 92% 94% 93% 93% 87o/o

State and federal government

increasing fjnancial support. 82% S5% S0% 79% 65%

Colleges reducing operating costs. 73% 56% 67% B0% 88%

Students and their Darents
paying more 57% 51% 59% 53% 65%
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education belt-tightening is the way
to deal with future cost increases. In
effect, the message that the business

community is sending to higher

educationis this: "Cutyour own
costs before you go looking for more

support from the government."

The same finding emerged

when we asked our respondents

which one of these responses they

favor most. Business leaders are

most supportive of seeing colleges cut costs, wIth\7% saying they support this

the most. By contrasf increased government support is most likely to be selected

as the favored option by the three other leadership groups.

The respondents from business also have a higher expectation of what they

expect students and their families to do. We asked our respondents to relate the

benefits received from higher education to the amount that should be paid.

Business leaders are much more likely to say that, since students receive the

benefit of going to college, they and their families

should pay most of its costs. The other groups are

more likely to say that taxpayers should pay more

of the costs since the benefits accrue to the society

as a whole (see Tabie 10).

The perspective of business leaders differs

rather dramatically on this issue from the views
held by the general public. In our 1,998 sfitdy The

Price of Admission,we presented a somewhat simi-
lar set of choices to the public.aAs Table 11 shows,

the public is unclear about the role of either colleges

or goverrunent, with no consensus about which of
these groups should be asked to take on a greater

role in helping to finance college. But there is nearly

universal agreement that students and their fami-

lies are already doing everything they can, and that

they should notbe asked to do more.

Table 10

Responsibility for the Cosls of Higher Education: The View of Leaders

% saying this is very or somewhat close t0 own wew:

Table 1 1

Responsibility for the Gosts of Higher Education:

The View of lhe Public

Who should make sacrifices if it became more difficult for colleges

and universities in your state to adm¡t everyzne who is qualified?

Source: John lmmerwahr, The Price of Adnission: The Growing lmponance of
Higher Education (San Jose: The Nat¡onal Center f0r Public P0licy and

Higher Education, and Public Agenda, 1 998)

Total Profs. Admin./Deans Gov't. Business

Since society benefits from
having a large number of college
graduates, taxpayers should 44V" 49% 48fo 49fo 30%

pay more of the cost of a

college education.

Since students reap the benefits

of going to college, they and

theirfamilies should be resoonsible 43fo 34fo 35% 39% 62%
for paying most of its costs.

General Public

Students and their families should do more to
help by paying higher fees.

OB

They are doing pretty much all they can already.

11to

85%

Faculty and administrators at colleges and

universities should do more to help by teaching

more classes and cutt¡ng costs

OR

They are doing pretty much all they can already.

44%

49%

Taxpayers and state government should do

more to help by devoting more tax dollars
to solving this problem.

OR

They are doing pretty much all they can already 49to

L1g



Table 12

Are Golleges Doing lhe Righl Things?

Tøking Responsibility

FrNorNc TEN

Business executives want professors to teach more, focus more on research

that is relevant to society, and rely more on technology.

The disagreement among leaders extends to what college faculty should be

doing. Business executives would like to see college professors spend more time
teaching and spend less time on research. Fifty-eight percent of business leaders

think it is a somewhat or very serious problem that too many professors have

light teaching loads, while only 26% of professors agree with this view. \Alhile

majorities of all four groups think that

higher education places too much
emphasis on research over teaching,

business executives are somewhat

more likely to say that too much of
academic research is irrelevant to the

needs of society, w1th51,Vo of business

executives endorsing this view as

opposed to orly 39% of professors (see

Table 12).

\Alhile a solid majority of leaders

overall (747") agree that technology will have a major impact on higher educa-

tion, there is disagreement about what this impact will be. Business executives

have much greater hope for the benefits of using technology in colleges and

universities. Of those who think that technology will soon change higher educa-

tion, 627o of business executives think these changes will be for the better,

compared to only 25% of professors (see Täble 13). Again, administrators and

goverrunent fall in between. The idea that technology can simultaneously

improve quality and decrease costs seems especially attractive to many people

outside higher education. As one business executive said:

Which rnould you rather hnae, a 3\}-person cløss in beginning rnhnt-

eaer, taught by øn øssistønt professor, or ø set of uideo cøssettes from ø

superb educator who cøn renlly conuey the knowledgeT ( d choose the

Iøtter.

Many of the professors we talked to are less convinced, and feel that ideas

such as distance-learning are time-consuming fads that will not provide quality
education. As an academic administrator put it:

% saying the following is a very or somewhat serious problen for colleges:

Profs. Admin./Deans Gov't. Business

Too many colleges emphasize

research over teaching.

Too many professors have light
teaching loads.

Too much of the research

conducted in higher education

is irrelevant to the needs of society

57% 540/o 60% 56% 59%

4Bo/o 26Yo 50% 59% 58%

45% 39% 44% 44% 51%
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The institution of tenure makes more sense to those who have it than to

anyone else.

Table 14

Leadership Views of the Tenure System

% say¡ng the following is very or somewhat close to own view:

Tênure is a source of disagree-

ment between professors and

virtually everyone else.

Professors, especialiy those

who have tenure, think that it is

an appropriate way to reward

strong professors and a valu-

able protection for academic

freedom. As Table 14 shows,

tenure is much less appealing to

the other groups of leaders, and

is least appealing to members

of the business community.

Several of the leaders inter-

Table 15

The Tenure System Should Be Modified, Not Eliminated

The system of tenure for college professors should:

viewed distinguish between the goal of protecting academic freedom, which
they support, and the institution of tenure, which makes little sense to them. As

one business executive said:

The concept behind tenure is one thnt I would like to presente, namely

thnt leøding academicinns øre free from politicøI influence. But how we

øre implementing thnt concept is øtrocious. After seuenyears you giz;e

someone ø lifetime contract? Thøt is ø silly wøy , in my judgment, to

pr es era e øcademic fr eedom,

The bottom line is that more than eight out of ten business executives (83%) thjrù
that phasing out tenure would improve higher educatiory while fewer than one

in four professors (23%) share

thisview.
Despite this disagreemenf

however, there are some points

of commonality. One of the

biggest complaints about

tenure is that it sometimes

protects incompetent f aculty

members, a view that is shared

Non-

Total Tenured Tenured

Profs. Profs.

Admin./ Gov't. Eusiness

Deans

ïenure sometjmes protects

incompetent faculty.

The tenure system is inflexibie

and limits administrators' ability to
improve schools and departments.

Tenure is a good way to reward

accomplished professors.

Tenure is essent¡a¡ to protecting

academic freedom

7 4Yo 84%

63o/o 31% 36% 72% 83o/o

81fo 64% 47% 51% 37%

46%

Non-
Tenured Tenured Adnin./ Gov't. Business

Profs. Profs Deans

Be modified but not eliminated.

Be phased out altogether.

Remain as is.

56%

26%

15%

52%

8%

39To

52% 61% 59% 51%

14Yo 29% 21% 44fo

28% 9% 15% 1%
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by more than eight out of ten administrators, goverrunent officials, and business

people. But college faculty members also acknowledge this, including 74% of
tenured faculty members who agree that this statement is very or somewhat

close to their view. \Alhen we asked our respondents if they want to phase out
tenure, modify it, or keep it exactþ
the same, we found a convergence of
views. As Table 15 shows, a minority
of professors-both those with
tenure and those without-think
tenure should be unchanged. The

most common response among all
groups isto modify,butnot elimi-
nate, the tenure system.

Even the toughest critics of
tenure-business people--do not
think it is thebiggest problem facing

colleges. We gave leaders a choice of
four possible steps to change higher

Table 16

Ranking of Four Ways to lmprove Golleges

education, and asked which was the most important. The choices were increas-

ing government funding, raising standards, cutting costs, and phasing out
tenure. Not surprisingly, administrators think that increasing funding is the most

important step, professors and goverrunent officials want to raise standards, and

business leaders want to cut costs and increase efficiency. But as Table 16 shows,

phasing out tenure ranks low on the list for all leadership groups.

% saying this is the MOST important change to make to higher education:

Profs. Admin./Deans Gov't. Business

Raising academic and

admission standards. 36% 43% 29o/o 37% 36%

OR

lncreasing state and federal

funding. 32% 41% 40% 34% 13%

OR

Cutting costs and improving the

efficiencyofcollegeadministration.24% 13% 23% 24% 37%

OR

Phasing outthe tenure system. 9% 3% 10Yo 7fo 17%

t23

-



Table 1 7

How to Address Levels of College Altendance

by African-Americans and Hispanics

How should colleges deal wÌth ¡ssues concerning the number of African-American and

Hispanic students who attend their schools?

Tøking Responsibility

FrNorNc Twnrvn

When it comes to racial balance in the nation's colleges, business leaders are

more apt to say things should evolve naturally; the other three leadership

groups prefer a more proactive approach. Very few in any group favor quotas.

Debates about affirmative action in higher education have stretched from the

Bøkke dectsíontn1978 to the recent legal battles and debate about Proposition 209

in California. Not surprisingly, those disagreements manifest themselves in the

responses to our survey. The disagreement starts when we look at graduation

rates. For administrators and government officials, the small percentages of
African-Americans and Hispanics graduating from college is disturbing. Eighty-
four percent of college administrators identify this as a very or somewhat serious

problem, a view that is shared by an identical percentage of government officials.

College faculty are somewhat less likely to be concerned, with68% defining this

as a problem, and concern among business leaders is even lower, with a bare

majorþ (54%) identifyingit as aproblem.
There is also disagreement about how to handle racial and ethnic balance in

college admissions. We gave our respondents three alternatives for how to deal

with this issue: paying no attention to race at all, setting specific targets and

working to insure they are met, or monitoring race and making special efforts to

recruit qualified minority students. As Täble 17 indicates, there is little support in
any group for setting specific racial

targets. Disagreement surfaces,

howeve¡, over what else should be

done. Business leaders are the least

enthusiastic of the four groups

concerning special efforts to recruit
African-American or Hispanic

students; 43% ofbwtness leaders

would prefer having higher educa-

tion pay no attention to race and

allow things to evolve naturally.

Other leaders favor a more pro-

active stance, with higher education

taking steps to increase the number

of minority students attending

college, but without adopting

Total Profs. Admin./Deans Gov't. Business

Keep an eye on the racial

composition of their student body

and make a special effort to recrurt 59% 59% 67lo 68% 41%
qualified minority students if too
few attend

OR

Pay no attention 1o race and

ethnicity and allow things
to evolve naturally

OR

Set specific targets for minority
student enrollment and work to
insure they are met.

12%

11%18%1 1o/o
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anything that looks like a quota.

From the business perspective,

the focus on race and other politi-
cized issues is a side issue for higher
education. Indeed, business leaders

are much more likely to think that
"too many college campuses are

distracted by disputes over issues

like sexual harassment and politics
of ethnic groups." Six out of ten

business people (67%) tdenhly thts

Table lB

Opportunity to Get a Gollege Education

focus as a somewhat or very serious problem, as opposed to 47% of professors,
35% of admintstrators, and 36% of government officials.

That there is little support among leaders for achieving racial balance

through specific targets may be because leaders are not convinced that racial
minorities have a more severe problem with access to higher education than
others have. We asked respondents which groups have less opportunity than
others to get a higher education. As Täble 18 indicates, there is no clear consensus

about which groups have the greatest problem getting a higher education. But in
no leadership group does a majoritybelieveAfrican-Americans or Hispanics
have less opportunity than others have.

Several leaders we spoke with were concerned that, regardless of the

current situation, higher education will soon be facing a massive increase in the
number of minority students seeking access to higher education. One university
administrator put it this way:

When thebaby boomers were coming along in the 1960s,raebuilt øn

incredible øcademic infrastructure. The federøl gozsernment spent

billions of dollørs ueating colleges ønd uniaersities.I don'thear øbout

that now.lwonder if thelack of response isbecause of the røciøImix of

students in the pipeline.

We asked our respondents whether they had heard about the projections
that there will be a significant increase in the number of students attending
college, and that a larger proportion of these students will be members of minor-
ity groups.s This problem is clearly on the minds of administrators and govern-
ment officials, with 76% and 63Vo sayngthat they have heard specifically about
these projections. Only 45Vo of fact¿lty members say that this has come to their
attentior! and the majority of business people are unaware of this possibility

% saying this group Ías less lppoftun¡U than others to get a clllege education:

Total Profs. Admin./Deans Gov't. Business

Qualif ied students f rom

low-income families. 45% 54% 36% 51% 41o/o

0ualified students f rom

middle-class families. 35% 33% 41% 33% 33%

0ualified students who are

African-American or Hispanic. 30% 32% 31% 39% 20%

0ualified students who are older and
going back to school for retraining. 30% 31% 37o/o 30% 23%

125I
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Table 19

Awareness That Some Experts Expect a Significant Change

in lhe Gollege Populalion

Have you heard something specilically about the potential for a signtficant inorêase in the

nunber and divers¡U of students attending college?

(see Table L9).

We also asked leaders whether

the nation's system of higher educa-

tionwouldbe prepared to handle

such an influx if it were to occur. The

maþrityof leaders (71,Vo) saythat

colleges are atleast somewhat

prepared for such an influx.

Total Profs. Admin./Deans Gov't. Business

Yes. have heard. 54% 45o/o

No. have not heard. 39% 45o/o

76Yo 6Y/" 33%

22y" 290/" 60%
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Conclusion

he disagreements between business executives and educators are sometimes

wide-ranging. From the perspective of business people, higher education
should be more efficient and financially accountable, more focused on what the

students really need to learn, and more mindful of the need to cut costs and
charge students more before asking for more subsidies from the public till. They

also want higher education to be less preoccupied with issues of race, and more
focused on teaching. Higher education professionals, for their part, see the

universities as serving a different rnission, and vigorously object to the idea that
higher education should be judged by the standards of efficiency and respon-

siveness to the needs of business.

Rough SailingAhead?

If these disputes remain unresolved, higher education will certainly face severe

problems as it tries to navigate a future that nearly everyone agrees will be diffi-
cult. Clearly, higher education is going to be dependent on the support of the
larger community, and it is not clear how forthcoming that support will be if a
group as important as thebusiness corununity continues to harbor deep doubts

about such basic questions as how well higher education is administered or how
effectively it performs its teaching mission.

The Real Bar to Access: Poor Academic Preparation

These disagreements, as important as they may be, have to be contexfualtzedby
the larger framework of commonality. None of the disagreements undermine the
shared assumption of the importance of maintaining a strong higher education

system and of insuring that qualitied students have access to it. And for all of
their disagreements, the leaders we interviewed agree with each other on the

major problem that faces higher education-the lack of preparation of the
students who enter our higher education system. \¡Vhat the leaders seem to be

saying is that higher education cannot do the job alone; we cannot hope to

produce an educated society withoutfinding a way to produce larger numbers

of students who are sufficientþ prepared and motivated to take advantage of the

world's finest system of higher education.
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Supporting Thbles

lable A

Problems Facing Golleges

0: Here are some lhings lhat may 0r may not be a problem for colleges. Please indicate how serious a problem you think

each is:

Total=60l,collegeprofessors=l30,collegeadministratorsanddeans=163,government=162,busìness=146 "Tota¡"percentagesrepresent

the average ca lculated afte r weig hting each grou p to 1 50 respo ndents, s0 that each g rou p 0f leaders has an eq ual im pact on the repo rted total.

Note: Percentages may not equal 1 00% due to rounding 0r t0 the omission of some answer categofles.

% saying very or somewhal serious

Too many new students need remedial education.

The debt students must take on to pay for college is too high.

Too few African-Americans and Hispanics graduate from college.

Grade inflation.

Too many colleges have academic standards that are too low.

Too many colleges emphasize research overteaching.

A decreased emohasis on the liberal arts curriculum.

High costs discourage too many qualified students
from going to college.

Too much political infighting between and among

faculty and administrators.

Too many colleges are unprepared for today's diverse

student population.

Too many professors are underpaid.

Too many professors have light teaching loads

Too many students who are in college would be better off
pursuing careers in the technical trades.

Too many colleges are poorly managed financially.

Too much of the research conducted in higher education is
irrelevant to the needs of society.

ïoo many college campuses are distracted by disputes over
issues like sexual harassment and politics of ethnic groups

88
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60
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57
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lable B

Students and Fam¡lies

0: How close does each ol lhe following come lo your own uiew?

Total=60l,collegeprofessors=l30,collegeadministratoÍsanddeans=163,government=162,business=146 "Total"percentages
represent the average calculated after weighting each group to 1 50 respondents, s0 that each group of leaders has an equal impact on the
reported lotal

% saying very or somewhal close

Total Profs. Admin./Deans Gov't. BusÌness

Too many families fail to plan ahead and save adequately
for the costs of college. 78 68 79 16 88

Students appreciate the value of their college education only
when they have some personal responsibility for paying its costs. 73 61 72 lg 79

Students should be required by their colleges to learn civic
responsibility by doing some community service. 63 5b 71 63 63

Too many students feel they are entitled to a college educat¡on
regardless of the¡r academic qualifications. 59 66 59 54 57

It/any young people are wasting time and money in college
because they don't know what else to do. 50 b0 46 44 60

Since society benefits from having a large number of
college graduates, taxpayers should pay more of the 44 49 4g 49 30
cost of a college education.

Since students reap the benefits of going to college,
they and their families should be responsible for paying 4g g4 35 39 62
most of its costs

Today's college students take their education more
seriously than previous generations. 26 19 29 30 25
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Table C

Attitudes Toward Golleges and H¡gher Education

0: How close does each of lhe lollowing come to your view?

% saying very or somewhal close

Total=60l,c0llegeprofessors=l30,collegeadministratorsanddeans= l63,government=162,business=146."Total"percentages
represent the average calculated after weighting each group to 1 50 respondents, s0 that each gr0up of leaders has an equal ¡mpact 0n the

reoorted lotal

Total Profs. Adnin./Deans Gov't. Business

A strong higher education system is key to the continued
economic growth and progress of the U.S. 97 96 99 97 94

Society should not allow the price of a college education to
prevent qualified and motivated students from attending college. 92 97 91 95 84

The nation's colleges are a crucial source of technological
and scientific innovation. 92 93 93 94 87

Because a college education is the ticket to middle-class life

it is crucial that it be affordable to everyone. 75 68 80 84 67

Our system of higher education is the best in the world. 73 65 81 80 65

Business and government have had to become leaner and

more efficieni-higher education must now do the same. 65 40 66 70 83

Too often, colleges are run by highly bureaucratic

administrations that resist change and progress. 62 61 50 73 65

There are too many colleges chasing too few good students,
so colleges have lowered their standards to admit
less oualified students. 46 54 43 43 45

The easy availability of student loans allows colleges to keep

raising tuition instead of improving efficiency and cutt¡ng costs. 46 25 37 51 72

We should be very cautious about making changes to our
higher education system-they could easily cause

more harm than good. 41 52 38 38 35
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Table D

The Goals of a Gollege Education

0: Here are different goals colleges can focus on. For each, please indicale how ímporlanl lhis is to a college

educalion.

Total = 601, college professors = 130, college administrators and deans = 163, government = 162, business = 146. "T0ta1" percentages

represent the average calculated after weight¡ng each group t0 1 50 respondents, so that each group of leaders has an equal impact on
the reDorted total.

% saying absolulely essential

Total Profs. Admin./Deans Gov't. Business

Ensuring students graduate with top-notch writing,
speaking and communication skills.

Teaching students to be creative, independent thinkers.

Holding students to high academic standards.

Giving students a solid grounding in history, literature,
philosophy and the arts.

Giving students a solid grounding in the sciences.

Teaching students high-tech skills demanded by today's
workolace.

Training students to be leaders.

Teaching students foreign languages and a global perspective.

Exposing students to histories and traditions of minority groups.
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Table E

Ways to lmprove Higher Education

Q: Here ate some proposals intended to improve higher education. Please indicate how eflective each would be in

improving colleges.

% saying very or somewhat eflective

T0tal=60l,collegeprofessors=l30,collegeadministratorsanddeans=163,government=162,business=146."Total"percentages
represent the average calculated after weighl¡ng each group to 1 50 respondents, so that each group of leaders has an equal impact on
the reDorted total.

fod Profs. Admin./Deans Gov't. Business

Directly collaborat¡ng with local K-1 2 schools to help
prepare their students for college 91 81 94 95 95

Making trade and technical school a more appealing option
for high school graduates who are not qualified for college. 89 91 83 89 94

lncreasing state and federal funding for higher education. 80 89 88 77 65

Raising student admission standards. 76 84 65 75 79

Adopting business practices to increase productivity and

lower costs 74 52 75 76 92

Encouraging colleges to specialize their programs so

they appeal to different students and funding sources. 70 54 72 78 74

Reducing costs through greater reliance on new

technologies such as d¡stance-learning. 59 32 54 73 76

Phasing out the tenure system. 54 23 57 54 83

Having state governments exercise closer scrutiny and

regulation ofcolleges. 29 13 23 45 34
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Endnotes

1 U.S. Deparhnent of Educatio.n, National Center for Education Statistics, Digest of

Educøfían Statistics,lg9z NCES 98415 (Washingtorç D.C.:1997),pp.173,21,4.
2 John Immerwahr,The Price of Admission: The Growing Importønce of Higha Educøtion
(San Joss The National Center for Public Poliry and Higher Education, and Public
Agenda, 1998), p. 5. This report was based on a national telephone suwey of 700 adults
conducted February 2-8, 1998.
3 Immerr,rraþ The Price of Admission, p. 7.
a Immerwaþ The Price of Admission, p. 12.
s Western Interstate Commission for Higher Education and The College Board,Knocking

øt the College Door: Projections of High Schaol Grøduatæ by Støte and. RncelEÍhnicity,

L9 9 6-2012 (1998), pp. 9, 26.
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Methodology

This study reports the views of 601 leaders in academia, government and business who
responded to a mail survey conducted in the fall of 1998. Public Agenda mailed an invita-
tion to participate along with the questionnaire to a sample of 3,930 individuals selected

as follows:

. College professors: 750 professors lrom both public and private colleges and
from two- and four-year institutions, randomly selected from a list provided by
Market Data Retrieval.

. College administrators and deans: 750 lrom both public and private colleges

and from two- and four-year institutions, randomly selected from a list
provided by Market Data Retrieval.

¡ Business: 1,430 CEOs, owners/ presidents, or general managers of companies

with 50 or more employees, randomly selected from a list provided by Dunn
and Bradstreet.

o Government: 1,000 legislators and advisors at both the state and federal level,
including education advisors to governors and representatives from the state

governing boards of both community colleges and four-year institutions.
Names were taken from Leadership Director/s Congressionnl YeIIow Book

Summer L997,The Cøpitol Source, the National Governors' Association's

Goaernors' Støff Directory, March 1998, and lists provided by the National
Conference of State Legislatures and the State Higher Education Executive

Officers (SHEEO).

The initial mailing of the questionnaire was on September 76,7998, followed
shortþ by a postcard reminder and a second mailing of the questionnaire. All data in this
report are based on questionnaires returned by October 76,7998. The mailings resulted in
a total of 601 returned questionnaires, as follows:

. College professors: 130

. College administrators and deans: 163

. Business:146

. Government:762

"Total" percentages represent the average calctilated after weighting each group to 150

respondents, so that each group of leaders has an equal impact on the reported total.

The questiormai¡e stressed that, unless otherwise indicated, we were concerned

with both two-year and four-year institutions of higher education, as well as both state

and private higher education. Design of the survey instrument and all interpretation of
the data in the report were done by Public Agenda.
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In preparation for the study, the author conducted a series of interviews with a

leadership panel of 14 experts in the field, representing a variety of different perspectives
on higher education (listed below). In addition, focus groups were moderated by the
author at two conferences, one with college faculty (June 14, 1998, in Cincinnati) and
another withlegislators and legislativestaff (JvJy22,1998,in LasVegas). Quotes were
drawn from the leadership panel and focus groups to give voice to the attitudes captured
statistically through the survey. These were supplemented by interviews conducted by
telephone with respondents who agreed to be contacted after the suwey.

Leadership Panel

Dr. John Brademas Dr. Daniel J. Larson
President Emeritus Dean of the Everly College of Science
New York University Perursylvania State University

Dr. Doug D. Ch¡istensen Dr. EdwardA. Lynch
Com¡nissioner of Education Associate Professor of Political Science
State of Nebraska HolÌins University

Charles E. Cobb Jr. Scott Miller
Cobb Partners, Inc. Director of the National Task Force on Minority

HighAchievement
]ohn W. Creighton The College Board
SeniorAdvisor
WeyerhaeuserCompany Dr. WentworthOfuatey-Kodjoe

Executive Officeq, Political Science Department
Dr. Karen Cumrnings Graduate School and University Center at CUNY
Clinical Assistant Professor in Physics
Rensselaer Polytechnic Institute Dr. A¡ne A. Paolucci

Chai¡r,r'oman of Board of Trustees
Alfredo G. de los Santos, Jr. City University of New York
Vice ChanceÌlor for Student and
Educational Development AdamYarmolinsky
Maricopa Community Colleges Regents Professor of Public Policy

Universityof Maryland
Govemor Daniel J. Evans
Board of Regents

University of Washington

KatiHaycock
Director
Education Trust
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About the National Center for Public Policy and Higher Education

The National Center for Public Policy and Higher Education was established in 1998 to
promote opportunity, affordability and quality in American higher education. As an

independent, nonprofit, nonpartisan organization, the National Center provides action-

oriented analyses of state and federal policies affecting education beyond high school.

The National Center receives financial support lrom national philanthropic orgariza-
tions; it is not affiliated with any institution of higher education or with any government

agency.

The National Center publishes:
* Reports and analyses commissioned by the National Cente{,
* Reports and analyses writtenbyNational Center staff,
* NerIoN¡.t- CENTER PoLICy REpoRTS that are approved for release by

the National Center's Board of Directors, and
* CrossTalk, a quarterly publication.

Each of the publications listed below is available or forthcoming on the world wide
web. Single copies of most of these publications are also available from the San Jose

office of the National Center. Please FAX requests to 408-277-2697 and ask for the report
by publication number.

Søn lose Office: 752North Third Street, Suite 705, San Jose, California 95112

Telephone: 408-277-2699 . FAX: 408-277-2697

Email: center@highereducation.org . Web site: htrp://wwwhighereducation.org

Washington Office: 7007 Connecticut Avenue, NW, Suite 310,

Washington,D.C.20036

Telephone: 202-822-6720 . FAX: 202-822-6730

Reports and Analyses Published by the National Center

98-7 Concept Paper: ANøtionøI Center to Address Higher Education Policy,by Patrick M.

Callan (March 1998). Describes the purposes of The National Center for Public

Policy and Higher Education.

98-2 The Price of Admission: The Growing Importønce of Higher Education, by John
Immerwahr (Spring 1998). A national survey of Americans' views on higher educa-

tion, conducted and reported by PublicAgenda.

98-3 Orgønizing for Leørning: The View from the Goaernor's Office,by lames B. Hunt Jr.,

Governor of North Carolina and Chair of the National Center for Public Policy and
Higher Education (June 1998). An address to the American Association for Higher
Education concerning opportunity in higher education.

98-4 Tidal Waae II Reaisited: AReaicw ot' Eørlier Enrollment Projections for Californiø Higher

Educøtion, by Gerald C. Hayward, David W. Breneman and Leobardo F. Estrada



Leaders' Expectøtions of Higher Eductttion

(September 1998). Finds that earlier forecasts of a surge in higher education
enrollments were accurate.

98-5 The Challenges Facing California Higher Educøtion: AMemorøndum to the Next
Goaernor of Cnlit'orniø,by David W. Breneman (September 1998). Concludes that the
next governor should give serious consideration to exploring a new Master Plan
for Higher Education.

98-6 Federql Tuition Tax Credits and Støte Highu Education Policy: A Guide for State Poticy
Møkers,byKristin D. Conklin (December 1998). Examines the implications of the
new federal income tax provisions on students and their families, and makes
recommendations for state higher education policy.

98-7 Higher Educøtion Gooernønce: Baløncing Institutionøl and Mørket Influences,by
Richard C. Richardson, Jr., Kathy Reeves Bracco, Patrick M. Callan, and Joni E.
Finney (November 1998). Describes the structural relationships that affect institu-
tional efficacy in higher education, and argues that effective state poliry achieves a
balance between institutional and market forces.

98-8 The Challenges and opportunities Facing Higher Educøtion: An Agenda for policy

Reseørch, by Dennis Jones, Peter Ewell, and Aims McGuinness (December 1998).

Argues that due to substantial changes in the landscape of postsecondary educa-
tiory new state-level policy frameworks must be developed and implemented.

99-1 Taking Responsibility: Leaders' Expectøtion ot' Higher Educøtion, by John Immerwahr
(fanuary 1999). Reports the views of those most involved with decision-making
about higher education, based on a survey and focus groups conducted by Public
Agenda.

t?0
I



Tøking Responsibility

AboutPublicAgenda

Founded in 1975by social scientist and author Daniel Yankelovich and former Secretary

of State Cyms Vance, Public Agenda works to help average citizens better understand

critical policy issues and to help the nationls leaders better tmderstand the public's point
of view. Public Agenda's in-depth research on how citizens think about policy forms the

basis for extensive citizen education work. Its citizen education materials, used by the

National Issues Forums and media outlets across the country, have won praise for their
credibility and fairness from elected officials from both political parties and from experts

and decision makers across the political spectrum.

6 East 39th Street, New York, New York 10016

Têlephone: 272-686-6670 ¡ Fax: 272-889-3461,

Email: paresearch@aol.com . Web site: http: / /www.publicagenda.org

Board of Directors of Public Agenda

Officers AnnMclaughÌin
C)mrs Vance TheAspen Institute
Chai¡man

LloydMorrisett
DanielYankelovich Former President, Markle Foundation
President

Judith Davidson Moyers
Maurice Lazarus PublicAffairs Tþlevision,Inc.
Chairman. Executive Committee

Peter G. Peterson

Boørd of Directors The Blackstone Group
Bill Bradley
Former United States Senator Lois Dickson Rice

The Brookings Institute
DavidR. Gergen

U.S. News & World Report Deborah Wadsworth
PublicAgenda

SidneyHarman
Harman International Lrdustries Member Emeritus

Frank Stanton

Bobby R. Inman Former President, CBS

Admiral, U.S. Navy (Ret.)

DavidMathews
Charles F. Kettering Foundation


